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This Report Card, aligned with the New York State Learning Standards, is designed to
provide you with specific information about your child’s performance in each grade and in
each subject. It also includes behaviors and work habits that contribute to your child’s
growth and learning.

We are committed to ensuring that students are well prepared for the future. It is our
professional responsibility to provide parents and students with complete and accurate
information that reflects your child’s performance, and the indicators on the Report Card
are designed to reflect achievement. Achievement is measured by student’s performance
at a single point in time and how well the student performs against a standard.

This Parent Guide was written to assist you in understanding how your child is scored on
the Holley Elementary Report Card. Providing a clear and complete communication tool is
the main goal of our Standards Based Report Card.

Changes in Our New Report Card

The new report card is aligned to New York State Learning Standards and reflects
updates in our instruction, curriculum and assessments. You will find:

1. Category titles and descriptors reflecting skills /—\\

needed to master NYS and District Standards. y
NYS and HCSD

2. Grading keys reflecting student progress toward o Standards
NYS and District Standards (1-4 scale).

3. Learner Behaviors reflecting expectations for skills
necessary to be a successful learner.
HCSD

Standards-Based Report Cards Curriculum and
Assessments

There are four essential components to a standards-based
system.
1. The subject standards as outlined by NYS and the
District that describe what a student should know and

be able to do at an identified point in time. Reporting

. The standards-based curriculum that a teacher uses
to ensure that classroom instruction targets these standards.

. The assessments that a teacher uses to measure learning
and the extent to which a students has met the standard.

. The communication tool that allows a teacher to report accurately a student’s
progress toward meeting standards four times throughout the school year.




Quick View

Academic Areas and Student Performance Levels
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- Exceeding NYS and District Standards A - Always Demonstrates

- Mesting NY'S and District Standards IC - ]Ccnsisw:niy D'ED"”‘TS"?;S
. - - Inconsistently Demonstrates
- Working teward NY'S and Disfrict Standards N - Not Yet De;yonsnﬁng

- Mot mesting NY'S and District Standards
- Mot assessed at this time Fountas and Pinnell Reading Levels
KDG-A. B, C, 0/ 15t Grage £, F, @, H, 1,4 Current and
2nd Grade -4, K, L, M/ 3rd Grade - N, O, P
4h Grade- @, R 3/ Sth Grade - T, U, ¥ expected
Sth Grade - W XY )
— reading levels
Reading Level Q1 |7
Cument Fountas & Finnell Reading Lewel P are reported
Enol = 7 using a letter
glish Language Arts - Reading Literature and Information Q1 Q2 Q3
Effort [ level from the
ASKS and aNSWErs quEstions about a text and SUPDONS an answer or Inferance with taxt datalls f
Delermines a maln idea or theme and explains how key detalls support i ; Fountas &
Summanzes porlions of a text : :
Describes character tralis, moivation and feelings wsing fext detalls ; Pinnell Reading
Describes the relalionship baiween a senes of events of keas 7 assessment.
Uses context 1o gaterming the meanings of Unknown worss
Identfies and Uses 1ext Teatlres 10 bulld comprehension
Feads Nuantly and accurately bo SUpport comprehension
Compares the point of view of the reader with that of the awthor, namator or characiers

English Language Arts - Writing and Language

Effort

Informatienal | Explanatorny Writing

Development of |deas

Organlzation

Narrative Writing

Development af ldeas

Organization

Oplnlon Writing

Development of Ideas

Organization

Across Al Typss of Writing

Uses grade-evel approprate conventions (grammar, speling, punciuation)
Uses precise language and content-speciic vocadulary

Math Literacy

Effort

Represents and soives probiems using muiplication within 100 with fluency

Represents and soives probéems using division within 100 with fluency

Understands propertes of mutiplication

Understands the relationship betwean multiplication and division

Uses place value to do multi-gigit arthmetic by rounding numbers 10 the nearest 10 or 100
Adds and sulbtracts flugntly within 1,000

Understands that fractions are a part of a whale




QUiCk View Student achievement is
reported four times a year.

Learner Behaviors, Attendance and Teacher Comments

Learner Behaviors
| _Respects others' feelings and property

Exercises self-control

Accepts responsibility for own behavior

Displays a positive attitude

Cooperates and works well with others

Listens effectively for information/directions
Maintains appropriate voice level

Stays focused during learning opportunities
Works independently

Seeks help when needed

Uses time effectively to produce his/her best work
Organizes personal and classroom materials
Takes risks in learning

Follows classroom routines

b8 PR b= 131 b= P b= b= b P b B p= £

Teacher comments will Learner Behaviors are
include more specific essential skills for
information about becoming a successful
student progress and learner.
content covered.

AN
A

<OMMENTS:
Q1

Comments by:

Q2

Comments by:

Q3

Comments by:

Q4

Comments by:

ATTENDANCE

Days Present

Attendance area
provides a

record of the Days Absent

number of days
present and

days absent for
each marking

period.




Frequently Asked Questions

Q: Why a Standards-Based Report Card?
A: Standards-based report cards provide:

In-depth student assessments
Consistent evaluations throughout the year
Consistent evaluations between students

Q: How does this help communication with parents?

A: Standards-based report cards enable parents to receive accurate information based on cumulative student progress
throughout the marking period. They also:

. Promote more detailed and meaningful conversations with parents at parent-teacher conferences
2. Allow for careful and precise monitoring of student achievement
. Reflect grade-level standards, skills and expectations so parents gain a complete idea of student progress

: Why are not all standards listed on the report card?

: Teams of teachers and administrators reviewed the NYS and District standards for each grade level and each
subject and chose descriptors which were considered most significant for student learning in each grade level.

: Why are there no letter or percentage grades?

A: A standards-based report card’s rubric approach (1, 2, 3, 4) provides information about a student’s achievement
without the need for letter or percentage grades. Letter and percentage grades:

. Follow a teacher’s individual assessment and expectations

. Do not show a student’s performance toward state and district standards or expectations

. Tell only how a child performed on specific assignments and do not allow for growth and progress and learning
over time

: Can a student perform at a level 3 and then move to a lower level the next marking period?

: The expectations change from one quarter to the next as students build skill toward the end of the year grade level
expectations. This means:

. A student may meet the grade level benchmark during the first quarter, but as the expectations increase, the
student may not demonstrate the same level of proficiency the next quarter.
. A student might receive a 3 in the first quarter and then receive a 2 in the second quarter.

: Why are some areas on my child’s report card not evaluated this quarter and why does the report cards show
N/A?

: Not every standard is taught every quarter, while some are woven throughout instruction all year long.

. Some standards spiral and can be taught each marking period, so they are assessed more frequently.

. Some standards are based on a hierarchy, meaning another must be mastered before the skill can progress to
something more difficult.

. Some classes (typically Science and Social Studies) are based on units that alternate by quarter, resulting in an NA
for one marking period.

. When standards are taught, they are evaluated and will be reported on the report cards.




MATH

Grade 3

Listed below are the clusters emphasized in third grade:

CCLS Major Emphasis Clusters
Operations and Algebraic Thinking

s Represent and solve problems involving multiplication
and division.

Understand the properties of multiplication and the
relationship between multiplication and division.
Multiply and divide within 100.
Solve problems involving the four operations and
identify and explain patterns in arithmetic.
Mumber and Operations — Fractions
s Develop understanding of fractions as numbers.
Measurement and Data
e Solve problems involving measurement and estimation
of intervals of time, liquid volumes, and masses of
objects.
Geometric measurement: understand concepts of area
and relate area to multiplication and to addition.

Below we have listed some of the Grade 3 content indicators that are most complex or wordy,
and provided explanations and examples that help clarify their meaning.

Standard: Multiplies and divides whole numbers where the product is less than 100 fluently
Teachers will be looking for evidence such as:

e Students know their multiplication facts where the product is less than 100. Another way of
saying that is they know their times tables up to 10 x 10. If they do not have them
memorized, they have an efficient strategy for figuring them out.

Students know their division facts where the quotient is less than 100. Another way of saying
that is they know their division facts up to 100 ~10. If they do not have them memorized, they
have an efficient strategy for figuring them out.

e Understands the relationship between multiplication and division.




Standard: Use place value understanding and properties of operations to perform multi-digit
arithmetic efficiently
Teachers will be looking for evidence such as:
Students efficiently add and subtract numbers within 1,000 using place value and properties
of operations.
Students represent expressions using various objects, pictures, words and symbols in order to
develop their understanding of properties of addition and multiplication.
Students have flexibility in being able to describe both dimensions of an array.
Students use the distributive property of multiplication over addition as a strategy for using
products they know to solve products they don’t know.
Students will use rounding to aid in multi digit arithmetic.

Example of Arrays
4x3=3x4

4 rows of 3 or 4 x 3 Jrows of 4 or 3 = 4

Distributive Property

Student 1 Student 2 Student 3
7x6 7x6 7x6
7x5=35 7 x3 =21 5x6=30
7x1=7 7 x3=21 2x6=12
35+7 =42 21 + 21 =42 30+ 12 =42

If students are asked to find the product of 7 x 8, they might decompose 7 into 5 and 2 and then multiply
5 x 8 and 2 x 8 to arrive at 40 +16 or 56. Students should learn that they can decompose either of the
factors. It is important to note that the students may record their thinking in different ways.

Another example of the distributive property helps students determine the products and factors of
problems by breaking numbers apart. For example, for the problem 6 x 5 = 2, students can decompose
the 6 into a 4 and 2, and reach the answer by multiplying 4 x 5 = 20 and 2 x 5 = 10 and adding the
two products (20+10 = 30).




Subtraction Strategies:

Subtracting with Place-Value Blocks

Just as with addition, performing a subtraction that involves
greater numbers generally requires a multiple-step algorithm.
And, like addition algorithms, many subtraction algorithms
involve brecking apart numbers into their place values.
Therefore, place-value blocks are again an excellent means
of visualizing the process. The figures below show two
approaches to subtracting 61 — 24 using place-value blocks.
Each uses the toke-away interpretation o?sublroction.
Method 2:

Subtracting 61 — 24 by Taking
Away the Ones Blocks First
9 Model 61.

Method 1: ]

Subtracting 61 — 2u by Taking
Away the Tens Blocks First
o Model 61,

So 61— 4= 37,

An Expanded Algorithm

Additions can be represented symbolically with the
following expanded algorithm.

Expanded Algorithm

Expanded Algorithm
to Represent Method 1

to Represent Methad 2

35
+ 17
40
12

32

35
+ 17
12 <— 5ones+7on
40 «— 3tens + 1ten
52

<— Jtens + 1ten
-i— 5 ones + 7 ones

In each of the additions above, the numbers 40 and 12
are called partial sums. Notice that the only difference
in the two applications of the algorithm is the order of
the partial sums. This reflects the fact that the tens were
added first in Method 1, while the ones were added first
in Method 2.

Addition Strategies:

The Standard Algorithm

The standard algorithm for subtraction
is shown at the right. Note that it

is based on the idea of numerical
equivalence. That is, the number 61,
which is 6 tens 1 one, is regrouped
into 5 tens 11 ones. The standard
algorithm parallels the subtraction with
placevalue blocks shown in Method 2
of the previous column on this page.

Standard Algorithm
for Subtraction

Mathematical Practices: Attend to Precision

Remember to connect numerals to their place value when
teaching clgorithms. For example, when applying the standard
subtraction algorithm to 61 — 24, say “5 tens minus 2 tens,”
not “5 minus 2.

Why It Works

The standard algorithm for subtraction can be verified using
number properties and properties of addition, as shown
below. In order to apply the properties of addition, note that
this sequence of steps makes use of the algebraic definition of
subtraction: For all numbers mand n, m — n = m + (—n).

61 — 24 ~ (60 + 1) — {20 + &)
=[(50 + 10) + 1] — (20 + u)
=[(50 = 10) + 1] + [—(20 + u)]
=[50 + 10) + 1] + [-20 + (~u)]

Numerical equivalence
Numerical equivalence
Definition of subtraction
m ¥

Oovo of o s s e
Commauties oud

afive
o‘soc:” Properties
Standard form of a number
Definition of subtraction
Subtraction
Standard form of @ number

=[50 + (-20)] + [10 + 1 + (—W)]

=[50 + (—20)] + (11 + (—u)]
= (50 ~ 20) + (11 ~ W)
=30+7

=37

The Standard Algorithm

The standard algorithm for
addition is a shorteut for the
expanded algorithm shown
above. With the standard
algorithm, you still break apart
the numbers by place value.
Rather than recording partial
sums, however, only a single sum is written. The standard
algorithm involves adding from right to left—ones first,
then tens—so it parallels the expanded algorithm as

applied to Method 2.

Standard Algorithm
for Addition
1
35
+ 17
52

Why It Works

Two-digit numbers are used in the example, but the

same algorithms apply to the greater numbers in the
lessons. The expanded algorithm, as well as the standard
algorithm that is derived from it, can be verified using
number properties and properties of addition.

es

35+17=(30+5+(10+7)
=30+(5+10)+7
=30+(10+5)+7
=30+ 10)+(5+7)
=040+ 12
=40+ (10 + 2)
=40+ 10) + 2
=50+2
=52

Numerical equivalence
Associative Property of Addition
Commutative Property of Addition
Associative Property of Addition
Addition

Numerical equivalence
Associative Property of Addition
Addition

Standard form of a number




Rounding
Rounding on a Number Line Rounding Using Place Value
To round a number means fo identify the multiple of 10, The following procedure describes how it is possible to use
100, 1,000, and so on that is closest to the number. The p|c|ce value to round.
key to rounding is being able to tell what number is halfway e Identifv the digit in th di |
between two other numbers. For example, to round 372 enfify the digit in the rounding place.
to lr)hweare;ggund;ed, the first step is to know that 372 * Look at the digit to the right.
15 Derween an
10 T o s hon 5, keep he R3dng 27210 e
the number halfway ’ same digit in the rounding Using Place Value
between 300 and place. hundreds ploce

1

400 is 350. If it is 5 or greater, add 1

On the number line, 372 is to the right of 350, so it is to the digil in the rounding 4
closer to 400 than to 300. Therefore, 372 rounded fo fhe place. greater than 5

nearest hundred is 400. * Change all the digits to the

If a number fo be rounded is exactly halfway between the ”9“ of the rc—undlng p|CICE.‘ to 0.
related multiples, one often-used strategy is to round “up” to

the greater multiple. Therefore, 75 rounded to the nearest

ten is 80.

3[A z—400

Standard: Develop understanding of fractions as numbers.

e Students will understand fractions are part of a whole and can identify them on a number
line.

Student will be able to explain equivalent fractions.
Students will be able to compare fractions by reasoning about their size.

Fractions on a Number Line:

The concept of fractions developed in this This development below shows why the point
lesson connects the interpretations of fractions represents the fraction 2

as part of a whole and fractions represented | ’

on a number line. Each of the number lines 2 groups of 3

below shows the point 1. However, the

length of the unit segment is different for each - 2

number line. The parts that the unit is divided 0 ]

info must be equal.

- In this lesson, students represent fractions and
0 & 1 mixed numbers on a number line. Using this

2 representation helps students when they will

| i I be comparing mixed numbers.

0




Comparing Fractions

Students will compare fractions visually by using froction

strips or @ number line. In later courses, they will lzarn
how ta compare using numerical methads.

Common Denominators or

Common Numerators Using a

Common
The most common numerical method Denominator
for comparing fractions is to express 1 O 7
them with @ common denominator, i 8
Then the fractions compare in the i i
same order as the numerators: The F < &
fraction with the greater numerator So, i< Z.
is the greater fraction,

Another way to compare fractions, Using &
which is used less often, is to express Common
them with @ commoen numerator. Mumerator
Then the fractions compare in the s (O) 2
reverse order of the denomingtors: ¥ 3
The fraction with the greater
denominator is the lesser fraction.

1
> 15

. 32
So,;,.‘-'-!.

Generating Equivalent Fractions

At this level, students find equivalent fractions primarily

by modeling with fraction strips. For example, students

will observe that three 1-strips show the same amount as
six —sfrips. This leads fo the conclusion that % and % are

10
equivalent fractions. That is, % = %

Students will also learn to generate equivalent fractions using
the following principle.

To find an equivalent fraction, multiply or divide the
numerator and denominator of the given fraction by
the same nonzero number,

So, given the situation described above, the equivalence
% = % can be derived numerically using either multiplication
or division, as shown below.

Using Multiplication to Find Using Division to Find
an Equivalent Fraction an Equivalent Fraction

3_3Ix2_¢6 6 _6+2 _3

5 5x2 10 0 10=2 5

Standard: Develop understanding of Geometric Measurement.
e Students will demonstrate an understanding of area and perimeter.

e Students will represent and interpret data through graphs, charts, and measurement tools.

e Students will categorize shapes by attributes.

e Students will measure and estimate liquids volumes and masses.

Understanding Perimeter

The perimeter of ¢ shope Is the distance cround it
If the shape is o polygon, then its perimeter is found
by adding the lengths of its sides

Counting Units on a Grid

When a polygon is drawn on o
grid, end oll its sides lie clong
grid lines, then it is possible

to find the perimeter by simply 18
counling units around it. In :
some cases, 0 scale on the grid i
indicates what unit of megsure 4
each grid unit represents

Otherwise, the perimeter is just

given os o number of "units.”

Finding Perimeter on o Grid

Mathematical Practices: Make Sense of Problems
Some students may try to count the square unils instead of

the linear units 1o tind the perimeter of o shope. Suggest that
students moke a line wilth their fingers lo count the units around
a shape

Adding Given Lengths

When o polygon is not on o grid, the parimeter is found

by odding the lengths of its sides. For some polygons, all

the lengths are lobeled. For others, lengths thot seem 1o be
“missing” con be determined by using properties of the shape.

Finding Perimeter Finding Perimeater
All Side Lengths Given Using Properties

Im a4 m
o Think: sides
. e e
congruent,

Sm Ih

34642454317 5454343 m06
Perimeter = 17 meters Pecimeter = 16 foot




Area and Perimeter

The area of o shape is the number of square units needed
fo cover it Ex-:cthr' without gaps or overlap. The area of

a shope lying on @ grid con be found or estimated by
counting the unit squares inside it. The formula for finding
the orea of a rectangle with o given base b ond height
his & = b > h This is equivalent te the formula & = ¢ =
w, in which { iz the length of o rectangle ond w is the
width. The fermula for F?ndl'ng the area of a square with
side langth s is just o special case of applying the formula
for rectangles: A = 5 % s.

The perimeter of o polygon lving on o grid of unit squares
an EEI found b}' ml'-lnﬁ'ﬂ the nﬁmb&r -:?f unit len H':‘:j
aleng sach side and udjilng to find the total. When the
lengths of the sides of o palygon are given, they can
simply be added 1o find the perimeter

Arear A =k =k
A=Lh w3l
A = 12 square units

Parimeter- 4 + 3 + 4 + 3 = 14 unifs

Types of Pﬂl’rgnns

A polygon is a closed plane figure made of three or more
line segments. The line segments are called the sides of the
polgan. A pn-l',rgan is named by its number of sidas.

Guadrilateral
J sides L sides -cPls

A<><)

Hexa Oxtagon Decogon
& sides 8 sides 10 sides

SR A S

[F all af the sides of o polygen are
cengruent and all of its angles
are congruent, then if is a

regular polygon

Regular sctagon

O

All of the diaganals of o convex polygon are inside the figure.
ThEl.JIJCIh,-‘an is concave if of least one diagonal is cutside

the igure

Concave
quadrilateral

Convex
quadrilateral

Classifying Triangles

Triangles may be classified by their sides or by their angles.
An squilsteral friangle has all sides congruent. An isosceles
‘rriun;‘h has at least wo congruent sides. A scolene triangle
has no congruent sides. A right triongle has o right angle. An
obtuse Wangle has one obhuse angle. An ocute friongle has all
acute angles

Classifying Quadrilaterals

Gruadrilaterals moy also be classifed by their sides and
angles. A ropezoid has exoclly one pair of parcllel sides. A
porallelagram hos wa pairs of porcllel sides. Parsllelograms
gy be urther clossified as rectangles, rhombuses, or squares,
A ractangle is a parcllelogram with four right angles. A
rhombus iz o pun:|||a|ngrum with four congreent sidas. A&
square is o parallalegrom with four right angles and four
congruent sides,




Line Plots

A line plek bs o simple, easy woy b argonize doka on o
remhber line. You creote o bne plat h-,rirrl meking a number
line shewing mach pasable value and then plocing an X of the
apprapeiole spal above fe number line for each vobee.

A line plek can ba used b compara the eguaney of aoch
al deba, Far ummph, o oy b askad ks fing which dalke
ccciiied Fail aban, e mode, ar leesl cem. Sa 0 ool
ter raamrvatibad whem meking Xa an the s plat ke kaep gl of
thier= the same sira, This will make § sasier b judge whick
diha aeeir the 2ail o b leei

A line plof can also be weed o Find e rangs of o dalo sel.
The: tange is the d¥ference between the greales! ond leasl
rermhers in the dalo, The monges of the dalo s the line plot
shawn below i 4, Since tere are no dalo of &, uze

5 = 1 = Y iz find the rarge.

When making o kne plof, tallying and plofiing are dane in one
steq. Soeme kinds of dota are easier 12 reod fram a line plat
than Fom other kinds of graphe. For emmple on o line plat, i
= eowy bo ses which num L{ oocurs mos freg) —that is the
Fighest sack of Xa—as well as the wobse of moat of the dato.

This kne plat showes the fallawing relly: ane 1, zers 24,
four Ba, thres bs, ane 5, and zera ds. The highest sack
at ¥a is 3, 20 the made 12 3.

Mathematical Practices: Use Appropriate Tools

Ehudents may find # helpiul o l.mﬂér:pl'l papet w|'"=r| they Firsi

srart moking their aeen line plote. Groph paper helps them bee
the Xz aver the nomber on the number line. Graph paper
I-Tkl halkps studants basg thedr Xy a undanm size

Displaying Data

Graphs ore symbelic or pioloricl represestatioss of numerical
clata, Wehen e ilems in the st of dalg do o require o
specie numerkal ceder, a kar graph or a piciagraph <an be
uzed. Both provide o visual means af comparing quardifies.

Bar Graphs

A bear graph hes verticel and harzanial awes. Enk:gnru o
shenwn on cne s, The number of Ames thet each coteg
ceeurs I3 shewn by g numercol scale on the ather oo, |:rﬁlh':
thiz scale progresses in nueericel arder o the graph, the
presesdalion of indwidual cobegeries does not |1E i by Fellenw
that erder, Comporisans are mede by vaing the kengths of te
bars. In the bar groph belew, far instance, the calegares do
nat hoee 8o be i numerical cedar o see thot there ore more

dags than cot ar birds.

P of Third Gradare

Comd b O o Db

I‘Hﬂgmphl
piciogroph comtoing o key al indicotes whot sady symbel
l:r:ill ngsding duta fram a pidograph invakes knowing
the unlue of each rymbol, and then =ulliplying and odding os
necessory ba find ithe iohl for o now A& pu:'lclgrrl:ph like o Eu
u:lpl'! provides a convenient visuol meons of comparing dalo
|I:hclnglup|1 below, for iratance, thers is one moee 2oebe
!-'f'“b‘:‘ for sirawbeery thom for vanilla, 5o # s sony io s hal
2 moire peopls far skwwhary than for verils

Favaaite len Croam Flavars
[ hocalme [£343£3¢
I"-l'nuh fa)
Browbery |} £
Coban ARLMLIENE

Ecchll = 2 wolin Each £




ELA

Grade 3 Reading Benchmarks:

Fountas & Pinnell
Reading Level
N

Quarters

Writing:

Narrative Writing:

. Overview of Unit: This unit moves students from writing a book a day (primary workshop) to
work on longer projects (intermediate workshop). Students invest time in rehearsal for writing,
collecting quick drafts of possible stories in notebook entries, and later select one to take through the
writing process. Students will develop stories that are driven by characters’ experiences and their
responses to those experiences. Emphasis will be placed on volume of writing as third graders should

be able to write a page-long entry in one sitting.

[Name:

Grade 1
(1 POINT)

Rubric for Narrative Writing—Third Grade

Grade 2
(2 POINTS)

Grade 2
(3 POINTS)

Grade 4
[4 POINTS)

STRUCTURE

The writer wrote about when
she did something.

The writer wrote about one Mid-
time when he did something. level

The waiter told the story bit

by bit.

The writer wrote the important
part of an event bit by bit and
took out unimportant parts.

The wiiter tried to make a
beginning for his story.

The writer thought about how | Mid-
to write a good beginning and | level
chose a way to start her story.
She chose the action, talk, or
setting that would make a
good beginning.

The waiter wrote a beginning
in which he helped readers
kniow who the characters were
and what the setting was in
his story.

The writer wrote a beginning
in which she showed what was
happening and where, getting
readers into the world of the
story.

Transitions The writer put her pages in
order. She used words such as

and and then, so.

The writer told the story in
order by using words such as
when, then, and after.

The waiter told her story in
order by using phrases such as
a littie later and after that.

The writer showed how much
time went by with words and
phrases that mark time such
as just then and suddenly (to
show when things happened
quickly) or after a while and
a little later (to show when a
little time passad).

The writer found a way to end
his story.

The writer chose the action,
talk, or feeling that would
make a good ending.

The writer chose the action,
talk, or feeling that would
make a good ending and
worked to write it well.

The writer wrote an ending
that connected to the
beginning or the middle of the
story.

The writer used action,
dialogue, or feeling to bring
her story to a dose.

Organization The writer wrote her story

across three or more pages.

The writer wrote a lot of lines
on a page and wrote across a
lot of pages.

The waiter used paragraphs
and skipped lines to separate
what happened first from what
happened later (and finally) in
her story.

The writer used paragraphs to
separate the different parts or
times of the story or to show
when a new character was
speaking.




Narrative (cont.)

Grade 1
[1POINT)

Grade 2
(2 POINTS)

Grade 3
[2 POINTS)

Grade 4
4 POINTS)

DEVELOP|

Elaboration*

The writer put the picture from
his mind onto the page. He
had details in pictures and
words.

The writer tried to bring her
characters to life with details,
talk, and actions.

The writer worked to show
what happened to (and in) his
characters.

The writer added more to the
heart of her story, including not
only actions and dialogue but
also thoughts and feelings.

The waiter used labels and
words to give details.

The writer chose strong words
that would help readers picture
his story.

The writer not only told her
story, but also wrote it in ways
that got readers to picture
what was happening and that
brought her story to life.

The writer showed why
characters did what they did by
including their thinking.

The writer made some parts
of the story go quickly, some
slowdy.

The writer included precise
and sometimes sensory
details and used figurative
language (simile, metaphor,
personification) to bring his
story to life.

The writer used a storytelling
voice and conveyed the
emation or tone of his story
through description, phrases,
dialogue, and thoughts.

LANGUAGE CONVENTIO

Spelling

The writer used all he knew
about words and dhunks of
words (at, op, it, etc.) to help
himn spell.

The writer spelled all the word
wall words right and used the
word wall to help him spell
other words.

To spell a word, the writer
used what she knew about
spelling patterns (tion, er, i,
ete.).

The writer spelled all of the
word wall words comectly and
used the word wall to help her
figure out how to spell other
words.

Mid-
lewel

The writer used what he knew
about spelling patterns to help
him spell and edit before he
wrote his final draft.

The writer got help from others
to chedk his spelling and
punctuation before he wrote
his final draft.

The writer used what she
knew about word families and
spelling rules to help her spell
and edit. She used the word
wall and dictionaries when
needed.

Grade 1
{1 POINT)

Grade 2
(2 POINTS)

15PTS

Grade 3
[3 POINTS)

Grade 4
[4 POINTS)

LANGUAGE CONVENTIONS (cont.)

Punctuation

The writer ended sentences
with punctuation.

The writer used a capital letter
for names.

The writer used commas in
dates and lists.

The writer used quotation
marks to show what characters
said.

When the writer used words
such as can’t and don't, he
used the apostrophe.

Mid-
level

The waiter punctuated dialogue
correctly with commas and
quotation marks.

While writing, the writer used
punctuation at the end of
EVery Sentence.

The writer wrote in ways that
helped readers read with
expression, reading some parts
quickly, some slowly, some
parts in one sort of voice and
others in another.

When writing long, complex
sentences, the writer ussd
commas to make them clear
and comect.

Taachers, we craated thasa rubris so you will hiave your awn place to pull together scoras of student work., You can Use
these assessments Immed iately after qiving the on-demands and also for self-assessment and setting goak.

Scoring Gulde

In each row, circle the desaiptor In the column that matches the student work. Scores In the categorles of Elaboration
and Craft are worth double the pont valua (2, 3, 4, 5,6, 7, or 2irstead of 4, 1.5, 2, 2.5,2, 2.5, 0r 4).

Total the number of points and then track students’ progress by seeing when the total points indeasa,

Total score: _

If yiou warit to translats the soore Inta 3 grade, you can usa tha provided table to score eadh student on a scale of 04,

Number of Points | Scaled Score

1-1

11.5-16.5 1.5

17-22

2

22.5-17.5 25

28-33

3

33.5-38.5 3.5

3944

4




Informational Writing:

° Overview of Unit: This unit builds upon the skills students have learned as writers of
information in 2nd grade. It is centered on a particular type of information writing--a structured,
written-to-teach, expert-based project. Students will learn to write introductions, organize
information, and include text features that help their readers. Students will also be taught many
different ways to elaborate on their topics through the use of facts, definitions, and other important
details, but also through the use of descriptions and anecdotes. Initially, students will be guided
through the writing process, with guidance from teachers. There is an extensive amount of time spent
teaching students various strategies for “planning, revising, and editing”. By the end of the unit,
students will be pushed toward independence and transference.

Rubric for Information Writing—Third Grade

Grade 1
{1 FOINT)

Grade 2
[2 POINTS)

L5PTS

Grade 3
3 POINTS)

Grade 4
4 POINTS)

STRUCTURE

The writer taught her readers
about a topic.

The writer taught readers
some important points about
a subject.

Mid-
level

The waiter taught readers
information about a subject.
She put in ideas, observations,
and questions.

The writer taught readers
different things about a
subject. He put facts, details,
quotes, and ideas into each
part of his writing.

The waiter named his topic
inthe beginning and got the
readers’ attention.

The writer wrote a beginning
inwhich she named a subject
and tried to interest readers,

The writer wrote a beginning
inwhich he got readers ready
tolearn a lot of information
about the subject.

The writer hooked her readers
by explaining why the subject
mattered, telling a surprising
fact, or giving a big picture.
She let readers know that she
would teach them different
things about a subject.

Transitions

The waiter told different parts
about her topic on different

pages.

The witer used words such as
and and also to show he had
IOTE 10 5ay.

The writer used words to show
sequence such as before, after,
then, and later. She also used
words to show what did not fit
such as however and but.

The writer used words in each
section that helped the reader
understand how one piece of
information connected with
others. If he wrote the section
in sequence, he used words
and phrases such as before,
later, next, then, and after. If
he organized the section in
kinds or parts, he used words
such as another, also, and for
example.

The writer wrate an ending.

The writer wrote some
sentences of a section at the
end to wrap up her piece.

The writer wrote an ending
that drew condusions, asked
questions, or suggested ways
readers might respond.

The writer wrote an ending
that reminded readers of

her subject and may =ither
have suggested a follow-up
action or left readers with

a final insight. She added

her thoughts, feelings, and
questions about the subject at
the end.




Informational (Cont.)

Grade 1
[1 POINTY

Grade 2
[2 POINTS)

25PTS

Grade 3
[3 POINTS)

Grade 4
{4 POINTS)

STRUCTURE (cont.)

Organization

The writer told about her topic
part by part.

The writer's writing had
different parts. Each part told
different information about the
topic.

Mid-
level

The writer grouped her
information into parts. Each
part was mostly about one
thing that connected to her
big topic.

The writer grouped information
inta sections and used
paragraphs and sometimes
chapters to separate sections.
Each section had information
that was mostly about the
same thing. He may have used
headings and subheadings.

DEVELOP

Elaboration*

The writer put facts in his
wiiting to teach about his
topic.

The writer used different kinds
of information in her writing
such as facts, definitions,
details, steps, and tips.

The writer wrote facts,
definitions, details, and
observations about his topic
and explained some of them.

The writer taught her readers
different things about the
subject. She chose those
subtopics because they were
important and interesting.

The writer included different
kinds of facts and details

such as numbers, names, and
examples.

The writer got her information
from talking to people, reading
books, and from her own
knowledge and observations.
The writer made choices about
organization. She might have
used comparefcontrast, cause/
effect, or profoon. She may
have used diagrams, charts,
headings, bold words, and
definition boxes to help teach
her readers.

* Elaboration and Craft are double-weighted categaries: Whatever score a student wauld get in these categories is warth double the amount of points. Far example, if a student exceeds expectations in Elsboration, then that student would receie 8 paints instead of & points. If a
studert meets standards in Elaboration, then that student would receive & pointz instead of 3 pointz,

Grade 1
[1 POINT)

Grade 2
{2 POINTS)

25FTS

Grade 3
{3 POINTS)

Grade 4
{4 POINTS)

LANGUAGE CONVENTIONS

(cont.)

Punctuation

The waiter ended sentences
with punctuation.

The writer used a capital letter
for names.

The writer used commas in
dates and lists.

The writer used gquotation
marks to show what characters
said.

When the writer used words
such as can’t and don't, he put
in the apostrophe.

Mid-
level

The writer punctuated dialogue
correctly, with commas and
quotation marks.

The writer put punctuation

at the end of every sentence
while writing.

The writer wrote in ways that
helped readers read with
expression, reading some parts
quickly, some slowly, some
parts in one sort of voice and
others in another.

‘When writing long, complex
sentences, the writer used
commas to make them clear
and comect.

Teachars, we craated thesa rubrics so you will have your own place o pull together scores of student work. You can use
these swsessments Immed lately after gving the an-demands and also for self-assessment and sefting goak.

Scoring Gulde

I each row, circle the descriptor in the colmn that matches the student wiork, Scones Inthe categqories of Elabaration
and Craft are worth double the pont value {2, 2, 4, 5,6, 7, or 8irstead of 1, 1.5, 2, 2.5,2, 3.5, 0r4).

Total the numiber of poirts and then frack studants” progress by seeing when the total points Increass,

Toital score: _

If you want to translate thi score into 3 grade, you can use the provided table to score each student on a sk of 0-4.

of Points | Scaled Score

1-11

1

11.5-16.3

1.5

17-22

F

22.5-27.5

5

2833

3

33.5-38.5

3.5

3944

4




Opinion Writing

Overview of Unit:

Third graders are full of opinions and are eager to persuade others. This unit channels those opinions
into writing that can make a difference. In this unit, students learn to introduce topics, support these
by listing reasons, using transition words to connect the various parts of their pieces and to conclude.
This unit moves writers from writing opinion speeches to forming cause groups to support various
causes. Across the unit, there is a focus on considering audience and considering word choice in light of
audience.

Rubric for Opinion Writing—Third Grade

Grade 1
{1 POINT)

Grade 2
{2 POINTS)

155

Grade 3
{3 POINTS)

Grade 4
{4 POINTS)

STRUCTURE

The writer wrote her opinion
or her likes and dislikes and
said why.

The writer wrote his epinion or
his likes and dislikes and gave
reasons for his opinion.

Mid-
level

The writer told readers her
opinion and ideas on a text
or a topic and helped them
understand her reasons.

The writer made a claim about
a topic or a text and tried to
support his reasons.

The writer wrote a beginning
in which he got readers’
attention. He named the topic
or test he was writing about
and gave his opinion.

The writer wrote a beginning
in which she not only gave her
opinion, but also set readers
up to expect that her writing
would try to convince them

of it

The writer wrote a beginning
in which he not only set
readers up to expect that this
wiould be a piece of opinion
writing, but also tried to hook
them into caring about his
opinion.

The writer wrote a few
sentences to hook his readers,
perhaps by asking a question,
explaining why the topic
mattered, telling a surprising
fact, or giving background
information.

The writer stated her daim.

Transitions

The writer said more about her
opinion and used words such
as and and because.

The writer connected parts of
his piece using words such as
also, another, and because.

The writer connected her
ideas and reasons with her
examples using words such
as for example and because.
She connected one reason or
example using words such as
also and another.

The writer used words and
phrases to glue parts of

his piece together. He used
phrases such as for example,
another example, one time,
and for mstance to show when
he wanted to shift from saying
reasons to giving evidence
and in addftion to, also, and
anather to show when he
wanted to make a new point.

The writer wrote an ending for
his piece.

The writer wrote an ending in
which she reminded readers of
her opinion.

The writer worked on an
ending, perhaps a thought
or comment related to his
apinion.

The writer wrote an ending for
her piece in whidh she restated
and reflected on her claim,
perhaps suggesting an action
or response based on what she
had written.




Opinion (cont.)

Grade 1
(1 POINT)

Grade 2
(2 POINTS)

13FTS

Grade 3
(2 POINTS)

Grade 4
(4 POINTS)

DEVELOPMENT (cont.

The waiter used labels and
words to give details.

The writer chose words that
would make readers agree
with his opinion.

Mid-
level

The writer not only told readers
to believe her, but also wrote
in ways that got themn thinking
or feeling in certain ways.

The writer made deliberate
word choices to convince

his readers, perhaps by
emphasizing or repeating
words that made readers feel
emations.

If it felt right to do so, the
writer chose precise details
and facts to help make his
points and used figurative
language to draw the readers
into his line of thought.

The writer made choices about
which evidence was best

to indude or not indude to
support his points.

The writer used a convincing
tone.

LANGUAGE CO

NVENTIONS

The waiter used all he knew
about words and chunks of
words (at, op, i, etc.) to help
him spell.

The writer spelled all the word
wall words right and used the
word wall to help him spell
other words.

To spell a word, the writer
used what she knew about
spelling patterns (tion, er, Iy,
etc.).

The writer spelled all of the
word wall words comectly and
used the word wall to help her
figure out how to spell ather
words.

Mid-
level

The writer used what he knew
about word families and
spelling rules to help him spell
and edit.

The writer got help from others
to chedk his spelling and
punctuation before he wrote
his final draft.

The writer used what she
knew about word families and
spelling rules to help her spell
and edit. She used the word
wall and dictionaries to help
her when nesded.

* Elaboration and Craft are double-weighted categaries: Whatever soare a student wauld gzt in these categories is warth double the amount of points. Far example, if a student exzeeds expectations in Elsboration, then that student would receive 8 paintsinstead of 4 points. fa

student meets standards in Elsbaration, then that student ‘would receie 6 pointsinstead of 3 points.

Grade 1
[1 POINT}

Grade 2
{2 POINTS)

25PTS

Grade 3
{3 POINTS)

Grade 4
{4 POINTS)

LANGUAGE CONVENTIONS

{cont.)

Punctuation

The waiter ended sentences
with punctuaticn.

The writer used a capital letter
for names.

The writer used commas in
dates and lists.

The writer used quotation
marks to show what characters
said.

When the writer used words
such as can't and don't, he put
in the apostrophe.

Mid-
level

The writer punctuated dialogue
correctly with commas and
quotation marks.

While writing, the writer put
punctuation at the end of
every sentence.

The writer wrote in ways that
helped readers read with
expression, reading some parts
quickly, some slowly, some
parts in one sort of voice and
others in another.

When writing long, complex
sentences, the writer used
commas to make them clear
and comect.

The writer used periods to fix
his run-on serntences.

Teachers, we created these rubrics so you will have your own place to pull together scores of student work. You can Lse
these assessmants Immad lataly after ghing the an-demands and also far self-assessment and setting goak.

scoring Gulde

In each row, circle the descriptor in the column that matches the student work. Soomes In the categories of Elabaration
and Craft are worth double the pont value (2, 2, 4, 5,6, 7, or 8Istead of 1, 1.5, 2 2.5, 3, 3.5, or 4).

Toital the number of points and then fradk students’ progress by seeing when the total points Indease.

Toital scone _

If you wart to translate this score Into 3 grade, you can use the provided table to score each student on a scake of 0-4.

of Points | Scaled Score

1-11

1

11.5-16.5

1.5

17-12

2

22,5215

5

28-33

3

33.5-38.5

3.5

3944

4




